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Abstract 
This study aims to determine the views of teacher trainees on the classroom applications of lecturers.This paper is a descriptive 
style qualitative research.The study group consists of 19 volunteer teacher trainees studying at Selçuk University Ahmet 
Keleúo÷lu Education Faculty Elementary education teacher Training Department in the first semester in 2008-2009 academic 
year.Semi-structured and nondirective interview techniques were used to collect data. Interviews were recorded with an audio 
recorder and analyzed later.“Descriptive analysis” is used to analyze data.As a result, teacher trainees found the classroom 
applications of most of the lecturers insufficient, and mentioned that those lecturers need self development in this field. 
© 2009 Elsevier Ltd. 
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1. Introduction 
 Considered as a system, education has three basic components: the learner, the teacher and the education 
program. Although all these basic components are very important and have interactions, it is a fact that the teacher’s 
effect on the learner and the education program is greater than the other effects because the learner interacts with the 
teacher and the environment designed by the teacher during the education process(Gürkan,1992,3).When a teacher 
teaches a subject, s/he tries to make the learner acquire the target behaviors of the subject.In this way, the teacher 
shares their ideas, information, attitude, news, emotions and skills, i.e. cognitive, perceptive and psychomotor 
behaviors, with learners and tries to make the learners acquire these behaviors (Saracalo÷lu,1992,3). 
    The importance of the teacher’s role in the education system makes the teacher training more important. 
Teachers who are to lead the education system by their applications are expected to have a pre-service training and 
continuous in-service trainings(Gürkan,1992,2).The importance of lecturers teaching teacher trainees is crucial 
among other factors during pre-service training. 
    Various observations and experimental studies have shown that teacher affects learner. Learners adopt 
teacher’s behaviors, reflect his psychological situation, share his views, imitate his behaviors, and use his discourse. 
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Previous scientific studies proved that motivation, discipline, social behavior, learner success and, above all, desire 
for learning focus on teacher’s personality(Saracalo÷lu,1992,5).It can be accepted that this is true for all education 
levels having teacher learner interaction including university education, and so teacher trainees can also be affected 
by the behaviors and applications of their lecturers. For this reason; to create qualified teachers, not only a qualified 
education program but also qualified lecturers are necessary. 
    The learning teaching environments which a teacher trainee experiences in the pre-service period will be an 
important factor to shape his future professional life.Gür(1998,4)stated that the methods and techniques of lecturers 
at university are the same as those of teachers at schools and teacher trainees.Also Gözütok(1988,87)mentions that 
behaviors of teachers are mainly affected by their lecturers and states that it would be more effective if the processes 
used during the development of lecturer’s program and lecturer’s behaviors are combined. 
    As a result, it can be said that the graduates of teacher training programs are not expected to create a different 
class environment from the one they experienced. From this point of view, this paper aims to determine the teacher 
trainees’ views on classroom applications of lecturers. 
2. Method 
This is a descriptive style qualitative study. Semi-structured and nondirective interview techniques were used to 
collect data as the study aims at an interview process exploring teacher trainees’ experiences in accordance with the 
its aim(Yıldırım ve ùimúek,2006).This kind of interview mainly depends on open ended questions. 
3. Study Group 
    The study group consists of 19 volunteer teacher trainees studying at Selçuk University Ahmet Keleúo÷lu 
Education Faculty Elementary Education Teacher Training Department in the first semester of the 2008-2009 
academic year. 
4. Data Collection 
    The data were collected using the semi-structured nondirective interview technique. To determine the interview 
questions, another interview on how the lessons should be presented was held with 5 teacher trainees who were not 
included in the study group and the following 4 questions were determined: 
1. Do you find your lecturers academically sufficient? 
2. Do you find your lecturers’ presentations sufficient? 
3. Do your lecturers use equipment and technology in their presentations? 
4. How would you like your lessons to be presented?
    An audio recording device was used to record the data and all teacher trainees gave permission for data recording. 
5. Data Analysis 
    Descriptive analysis was carried out to examine the research data. In descriptive analysis, the data are summarized 
and interpreted according to the previously determined themes. In descriptive analysis, direct speech quotations 
frequently take place to reflect the views of the interviewed or observed individuals. The aim of this kind of analysis 
is to present the findings in an arranged and interpreted way (Yıldırım ve ùimúek,2006,224). 
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6. Findings 
    The findings of the research are based on the answers of the four questions mentioned. The teacher trainees are 
enumerated from 1 to 19 respectively in terms of interview order. In the direct speech quotations of the interview, 
the numbers in parentheses represent the teacher trainees. 
    Question 1: Do you find your lecturers academically sufficient? 
    The study group was asked if they found their lecturers academically sufficient. From the analysis of the 
interviews, it was found that all of the teacher trainees find their lecturers sufficient because of their academic titles. 
However; some of them think that some lecturers can not reflect their academic background to their teaching in 
class. Some examples of their views are: 
“Considering their career, lecturers are really enlightened and educated but I think some of them are not able to 
transfer their knowledge to us. I mean that they know their subject but they can not transfer it. I do not think that is 
because of us. In my opinion, most of the lecturers do not know how to transfer the information (1).” 
“I think some lecturers only have titles. They do not put forward their real capacities. However, this should be 
reflected to the students. They perform ordinary class teaching when they use their academic capacity limitedly (3).” 
“I think lecturers are unsuccessful in teaching their lessons. They have knowledge, they do research, they 
improve or try to improve themselves but presentation of the lesson and feedback is unsuccessful. I think their 
knowledge is individual. Teaching is a kind of art, and a skill. Knowing and doing research about the subject and 
having academic career are not enough to teach that subject (7).” 
“It depends on the lecturer. Each lecturer, of course, proved themselves in their academic fields. But your 
knowledge is related to how much of it you can teach. There are some lecturers who have problems in teaching in 
class (8).” 
    Question 2: Do you find your lecturers’ presentations sufficient? 
    17 of the teacher trainees in the research found lecturers inadequate in teaching their lessons, yet 2 of them 
disagree with this idea. Some examples of their views are as follows: 
“Our lecturers may be providing adequate theoretical information but in terms of application they are inadequate. 
Unfortunately, some of them are too lazy to stand up and some impatiently wait for the lesson to finish (9).” 
“Some of our lecturers are not efficient in teaching their lesson. Some give irrelevant examples and some only 
read the course book. Clichés instead of original ideas cause boredom (13).” 
“Even really extraordinary teaching methods can be useless in the hands of an insufficient person. What makes a 
lesson extraordinary is its content and its presentation method. Some lecturers using spoken presentation make the 
lesson more attractive and it sticks in the mind. On the other hand, some PC using lecturers teach the lesson 
monotonously. We do not expect acting in the class, attracting our attention is enough (17).” 
“No. I do not find their way of teaching sufficient. Group work presentation causes lessons not to be understood 
properly. In this technique, all the interaction is between the teacher and the teaching group. The rest of the class 
does not listen to the lesson (15).” 
    Question 3: Do your lecturers use equipment and technology in their presentations? 
    All of the teacher trainees in the research said that some of the lecturers used technology but others do not. In 
terms of technology, the overhead projector is widely used in the lessons. Except projection, the equipment is used 
only in science and technology lessons. In history and geography lessons maps are also used. All of the teacher 
trainees state that the equipment and technology in the faculty are not enough and can be improved. 
“When equipment and technology is mentioned, projector comes to my mind because it is the only machine that 
is used and we have lost our enthusiasm in this device. The lecturer only reads the slides (12).” 
“The means of equipment and technology in our school are getting better but still it is not enough. Not all the 
classrooms have a projector and the number of labs is not enough. Four students share a computer in a computer 
lesson (11).” 
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“Mostly course books are used as equipment. Labs are used in science lessons and maps in geography and history 
(10).” 
“Not all the lecturers are sensitive about using equipment and technology. Some of them use technology and 
some do oral presentation (16).” 
    Question 4: How would you like your lessons to be presented? 
    All of the teacher trainees said that lessons should be free from monotony and taught more actively, and in an 
attractive and lively manner. They stated that the lessons which are taught by the students and listened to by the 
lecturer and other students are not appropriate for every subject and this method should only be used in theoretical 
lessons. But in other lessons the lecturer should teach. 
“The lessons should be free from monotony. The class presentation should involve active teacher and students 
with high level of interaction and fun (18).” 
“In some lessons the lecturers should have the control and teach but in others we should be more active. 
Inadequate class applications are done for the sake of class activity. Our friends do not listen to the lessons taught by 
students (17).” 
“Only oral presentation should not be used. Students should be more active. Especially in theoretical lessons 
course books should not be used as the only teaching equipment. Visual and different materials should be used 
(19).” 
“I would like the lessons to be taught by lecturers who mastered their fields. To break the monotony, there should 
be homework, presentations and projects. Technology should be used. The lesson should be taught in parallel with 
the new primary school syllabus to set an example for us (5).” 
7. Discussion, Results and Suggestions 
    When the views of teacher trainees on the classroom applications of  the lecturers are examined, it is observed 
that teacher trainees found lecturers academically sufficient according to their academic titles but they stated that 
most of their lecturers’ classroom applications do not match up with their academic titles, and add that they are not 
sufficient enough in transferring information. According to Calderhead (1997), the quality of teaching staff, in terms 
of teacher trainer, is an important component of teacher training programs.In most countries, lecturers experienced, 
academically qualified and holding a masters’ degree and but inexperienced in class teaching work as teacher 
trainers. A teacher trainer should be more adequate both academically and in teaching skills. 
    Teacher trainees also found the teaching method of lecturers inadequate. They reported that lecturers who 
mostly do oral presentation cannot attract the students to the lesson, and while students present the lesson, they only 
listen to them, neither lead them nor interact with them. This finding is also supported by previous research. 
Traditional teaching methods in which lecturers speak and students listen dominate university education(Bonwell 
and Eison, 1991,1).While Demirel and Ün(1987) report that 86% of lecturers usually prefer oral 
presentation,Gömleksiz (1993) states that some researches show lecturers generally use oral 
presentation.Acar(1999)mentions that student participation in classroom interaction is limited to presentation and 
there are rare comment requiring questions, and 46, 01 % of the oral participation is done by lecturer whereas 35, 71 
% is done by the students. The use of not only oral presentation but also different methods and techniques by the 
lecturers especially in teacher training institutions will contribute to better education of teacher trainees because 
teacher trainees will also reflect their pre-service training in practicing teaching. 
    According to research findings, some of the lecturers use equipment and technology in their lessons and others 
do not. The lecturers teaching science, geography and history mostly use equipment. The projector is widely used as 
a technological product but it is not used properly. While presenting with a projector, the content of the lesson is 
read from the screen. This does not contribute much to the lesson. So, technological devices should be used properly 
to be effective. Ornstein and Lasley (2000) stated that education materials should be well designed and properly 
used. 
    The use of educational materials by the teachers does not require that teachers be replaced by these materials. 
Yet, these devices make teachers not only distributors of knowledge but also creative directors of learning 
experience (Heinrich, Molenda and Russel, 1993 in Fidan,2008).But whatever the theoretical benefit of them, the 
operation of these requires a certain level of knowledge and ability.If the lecturer is not able to use these equipments 
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or does not believe in the benefit of them, he will not want to use them(Yalın,1997).Consequently, university 
lecturers should certainly be technology friendly. 
    Teacher trainees would like their lessons to be active, interesting and full of fun. They state that even orally 
presented lessons can be made interesting if the lecturer tries. Although teacher trainees think that their presentations 
in class make them more active, they do not think that this method is employed properly. They think that even if 
teacher trainees present in class, the lecturer should interact with them and the rest of the class, rather than just listen 
and leave. It is not enough for a lecturer to master in a field and inform a class full of willing students. They also 
should know about university students and how they learn. Researches show that the common teaching method at 
universities which is generally based on lecturer’s oral presentation should be changed but lecturers are not sure 
whether they have preparation, experience and ability for this necessary change. What is important for the lecturers 
is to find approaches which fit their current personal teaching method, and to meet their educational aims and also 
attract the attention of university students while learning in class(Bonwell and Sutherland,1996).Therefore, lecturers 
should be the ones who do more researches on teaching and learning techniques, continuously improve themselves, 
be ready for change and development, and apply what they have learnt. 
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